
Race, Class, and Unions:  
Local 8 and the International Workers of the World 

 

Component Description 

Title of Lesson 
 
Content/Subject 
Area 

Race, Class, and Unions: Local 8 and the International Workers of 
the World 
 
US History, African American History  

Context  
 
 
 
 
 
 
Duration 

As a center of industrialization in United States history, Philadelphia 
has also contributed to the development of worker’s unions. This 
lesson fits best in a unit that is already discussing the issues related 
to industrialization, Progressive Era and Jim Crow. In this lesson, 
students will learn about one of the earliest instances of successful 
interracial unionism.  
 
2-3 Class Periods 

Objective SWBAT​ determine the meaning of words and phrases as they are 
used in a text ​IOT​ evaluate the influence that Local 8 had on local, 
national and global development. 
 
SWBAT​ comprehend a complex secondary source using guiding 
questions ​IOT​ evaluate patterns of continuity and change over time, 
applying context of events. 

Standards CCSS.ELA-Literacy.RH.9-10.4 
Determine the meaning of words and phrases as they are used in a 
text, including vocabulary describing political, social, or economic 
aspects of history/social science. 
 
CCSS.ELA-Literacy.RH.9-10.10 
By the end of grade 10, read and comprehend history/social studies 
texts in the grades 9-10 text complexity band independently and 
proficiently. 
 
8.1.U.A. Evaluate patterns of continuity and change over time, 
applying context of events. 
 
8.2.U.A. Evaluate the role groups and individuals from Pennsylvania 
played in the social, political, cultural, and economic development of 
the U.S. 
 
8.2.U.D. Evaluate how conflict and cooperation among groups and 
organizations in Pennsylvania have influenced the growth and 
development of the U.S. Ethnicity and race Working conditions, 

 

http://www.corestandards.org/ELA-Literacy/RH/9-10/4/


 
 

Immigration, Military conflict, Economic stability. 
 
8.3.U.D. Evaluate how conflict and cooperation among groups and 
organizations have influenced the growth and development of the 
U.S. Ethnicity and race, Working conditions, Immigration, Military 
conflict, Economic stability. 

Anticipatory Set I. Warm-up: When is a time that you’ve joined forces with 
someone to accomplish a goal? What made you come 
together? Did you have a relationship before or after this 
situation?  

II. Discuss the warm-up as a class.  
III. Tell students that we’re going to apply the ideas in the 

warm-up to our understanding of unions for this lesson.  
IV. Tap into student’s prior knowledge by asking these 

questions:  
A. What is a worker’s union?  
B. What do you think are the general goals of a union? 
C. Why do you think unions developed?  
D. What does it mean for a union to ‘organize’?  

V. Ensure that students have an accurate understanding of 
unions. 

Instruction VI. Set up background/contextual information for reading of 
secondary source 

A. Review contextual background related to the rise of 
industry, urbanization and immigration. Of the late 
1800s and early 1900s.  

B. Explain to students that WWI built off industrialization 
and created more jobs which encouraged more 
people to move to US cities from rural areas and 
other countries, especially European. 

C. Leftist ideas (supporting social equality, opposition to 
social hierarchy) also gain support in the US and 
around the world. 

D. At the same time, racism continues to be entrenched 
in US institutions and systems and prejudice is not 
hidden.  

VII. Ask students, who has most in common: 
A. A black longshoreman in the 1920s 
B. An Irish longshoreman in the 1920s 
C. The white owner of the shipping company that 

employs the longshoremen in the 1920s 

Instruction VIII. Teacher note​: Use your own judgement about using the 
following document in your own context. It contains the N 
word. For guidance on addressing dehumanizing language 

 



 
 

from history, see APPENDIX A for guidelines from Facing 
History and Ourselves. 

IX. Project the political cartoon or give students a copy (SEE 
APPENDIX B). Discuss the following questions with 
students. 

A. (Description) What do you see? 
B. (Description) What is missing from this image? 
C. (Analysis) What patterns emerge from your 

descriptions? 
D. (Interpretation) What is the message? So what? Why 

is this important? 
E. What questions do you have about this image? 

Independent 
Practice 

X. Students will read a secondary source article about the Local 
8 branch of the International Workers of the World (IWW) 
union, which organized Philadelphia’s longshoremen. Give 
each student a copy of the reading which also contains 
guiding questions that students will answer. (SEE 
APPENDIX C) 

Closure  XI. Closure: Four corners discussion based on the following 
statement 

A. Today, organizing around race is more of a priority 
than organizing around class. 

XII. Students write a reflection: 
A. Based on the what they’ve learned about Local 8 and 

the four corners discussion, what is the relationship 
between race and class in our city? Country? World? 

Assessment ●  Response to guiding questions on the secondary source 
about Local 8 

● Reflection on the question: what is the relationship between 
race and class in our city? Country? World? 

Key Terms ● Union 
● Organize 
● Local 
● International Workers of the World 
● Leftist 
● Interracial 
● Longshoremen 
● Capitalism 

Resources and 
Materials 

Materials 
● Political cartoon - Appendix B 
● Secondary Source reading with guiding questions and 

reflection prompt - Appendix C 

 



 
 

○ Original Source: 
http://philadelphiaencyclopedia.org/archive/industrial-
workers-of-the-world/ 

○ Google Doc: 
https://docs.google.com/document/d/1v8ncAWanKzvI
4n1fz6UTmANymwCqYISYLYWPGlhWPCc/edit?usp
=sharing 

○  
 
Resources 

● Addressing dehumanizing language from history - Appendix 
A 

● Four corners strategy explanation: 
https://www.facinghistory.org/resource-library/teaching-strate
gies/four-corners 
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APPENDIX A 
 

Addressing Dehumanizing Language from History: Facing History and Ourselves 

 
Link to source: ​https://www.facinghistory.org/reconstruction-era/addressing-dehumanizing-language-history 
 

 
  

 

https://www.facinghistory.org/reconstruction-era/addressing-dehumanizing-language-history


 
 

APPENDIX B 

 
 
Source: ​https://journals.psu.edu/phj/article/view/24112/23881 
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APPENDIX C

 



 
 

 



 
 

 



 
 

 



 
 

 



 
 

 
Link to Google Doc: 

https://docs.google.com/document/d/1v8ncAWanKzvI4n1fz6UTmANymwCqYISYLYWPGlhWPCc/edit?usp=sharing 
 
Original Source: ​http://philadelphiaencyclopedia.org/archive/industrial-workers-of-the-world/ 
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